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R Chaiaotef and the Composing Procéss
by Thomas M. Rivers . T

'S

-

. "Nan Posse Oratorem Esse’Nisi Virum anum" e
. (You are not an orataqr unlesg\i good man)’"

+*
! . - ) - . . t
. N -

. ED24

\ The 1933 College Compoéétlon and Communicatlnn Conferénce,

- "The erter s,WOrld(s):, Achlevlnq ‘Insight and Impact" contained
Y : » ‘. .
the Following‘thematic_statement: "Perhaps the real test of. \

writing competency is fot ‘so much how correct' Eh% wrltlng as
+ 1 g

how clgar its’ thoughts, how sound its concepts, an Nhow effec-
tively it advances the best potentlalltles af - perso;%rtoward&
humane solaety. Thls essay will explome how . th; c%ﬁ3031ng
process canﬁ"advance the best potentlalltles of periﬁgs toward a
humane SOClety" and in partlcular will take as 1£s s%;rtind pq}np

*

t \ Fl
. the p031t10n that teacher# of all subJects, but partfﬁularly c0m-
ﬁ

p031t10n teachers, must work for the development of c%aracter 1n

L

-
+

thelr /tudents.- ,.

> .
I belleve that comp031tkPn teachers are in a unique p031tion

’ . to .do this because the act of communicating, of establishing

' ! ’ * L3 L3
\ . communion, is in itself an.-action of moral ‘dimension. It
T .

. invovas more than technique because of the sble‘iommunicating -

ter, This view

can play in the developing and promoting of chara

‘of communicating (I include of .course both sﬁeech and wrifing)
4 . 3 ' ] ' .
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has a long tradition. As S. Michael Halloran states: "Implicit ° ’

4

in the Greek and Pdman conceptidn of rhetqric is a theofy of

.rhétorical pedagohy,,as a form pf mﬁral:edhcat%on or charactea
. development; IF EEEEE is manife;ted in fhétorigal'actioé,‘anJ
1F‘§£E2§ 13 Forqu by ch0031ng ethlcal m;des of act;on, 1;
follows that eduéatlng a person 1; rhbtorlcal actlon, schoollng
h1; in proper rh?torlcal habltsa is 4 means of Formlng hls

//' ‘character. "1 f ' . ‘

. e e ‘
¢ For Arlsgsile one became good by doing qood acts, by devel-
oping the habit of d01ng good -acts. The very nature gof rhetquc

as one sees in Cicero's essay "On Moral Duties" leads to actiogn

and is itself a kind pf action. Rhetoric is higher than ﬁHilu-“

sgphical reasdbning because "rheto‘}c is%\First of all, a humane *
~ .

discipline grounﬁed in chéice -and designed primarily to per-
" ‘ -

suade." It is through rhetoric that one is capéblé'of changing
- L] ’ B 1
reality.Z- v

/

Besides the ethical dimension implicit in rhetoric-becayse
» ' . . . .
it involves choice and action, it is also through language that
Y . '

one éstablishes communion-qith bthers, and it ig‘“oih&r" that

giwes an ethical imperative to our actions, whether it:is Kant's
- N T .
- ‘Categorical Imperative or Christ's "Do urito other..."--all moral

- . -
precepts begin with and exist because of others,

- 5 . .
A final defense for promoting writing and speaking ‘as °

' ' uniguely qyalified for developing%character: stems Frbm language's

special role in establiyﬁing our very humanity. . Susa#ne Langor © .

wrote: "Not higher sensitivity, not longer memory or even .

‘* guisker association sets man 30$Far above other animals that he~

-




"can ;egard them as.ﬁenizensjdf a laher.yarid;‘ ng,gﬁi i's the{' ; 3 ;‘
pgqeg af Using‘sygpp%sz; the P;wgp,af,apEech;:that‘makes him ’ '

. -lord of the earth,*3. - = - SR ;;,J‘: o

o K * 1 use the wcrd "(‘:harai:ter'i in gy;ggesentatich.iqstead afl - &

; » ' i
- b . . . ?

“ethas" (the trad1t1onal ward used ih reference td 8 speaker or

] v‘ 1 LAY ' L3

-

. wrlter s character) ta suggest a mgch w1der framewark Fdr ' - N
-~ 1 . . ) " ’
: addressing theoeth1cal igsue$ raised in’ and by the tampas1nggan¢

-
-~

gammunicating act. Ethas trad1t10nally is-viewed as an audience

concern while in'this paper,l w1ll expLare'the;issue af'character J .
- I ] - -‘.:‘ v . . ] v . l.f ‘g -
‘in not omly the audience sense, but -alsc in the invention aspett -

vand the dispasitien aspect--the 1aat &erM'neFers_ta the actual /“‘
Yutting of qur words on paper, a concern.with formal matfers

. ) - - ' - .‘ﬁ‘; L ) ) -
. (style, \drgan1zat1an/-ed1t1nq) . I am aware“that the camp031ng

‘\

protess is not best or exhaustlvely described by referrlng to its

-l
-

party’, which implies’a system'lnatead,af a process, but the -(f

~ * . . . . . .

categories are a useful way of eéaipring and presegnting my
concerns with character. . . .{ v R Lo . ) N
L3 . T * . "

. The aim of this explaratlan 13 ta reassert the prlmacy of -°

\$\§\\ character gevelapment in educat1qn, ta dEVelap a framewark For.

shawing haow character issues are-invalved in all af the Camp031ng ‘

- ‘

process, and fo suggeat calncldantally same pedagaglcal “da s"

- -

4 and Mdon'ts", or ‘at’ least ta suggest tﬁat lf character develap-

. ment-is of prlmary value, then cLJasraam strategles will be’ more

- T :
. “fruitful if thh teachers and stodents hsve.exgijﬁit insight inte
: these matters) - ' '1‘1f:" o A o
. ) My method for explar1ng the relatlansh1p between character B

- 3 + L ‘ w5

, ' development and campas1tlan, beszdes using the abave categarles &f

1‘ ‘ . "




of Invention, Audiencé and B1sp051tlon,.1s to stlpu!ate a cannn

(i-; ) a wrlter 'S canong a code oF conduct,.thdt is alwayp at stake,-

.

" { - belng ‘developed and tested

’

hablts.” To possess these vlrtues ia,

l conS1sta qf Four v1rtues o
LI .

| " as the word hab1t 3uggests, not a matter of knoylng somethlng,

\<‘ but- of do1ng somethlng.' The act of comp051ng becomes potent1ally

an: act wh 1ch can develop the vir bonum . These v1rtues or

A hab1ts atey honestyzﬁcourage, love, and "humb1t1on" " The last
T . i r . ~ F N

‘k ' term is borrOwed Fromlthe phllosopher walter Kaufmann whose book

| Nlt’,hout Gu1lt and Justlce*' From DeceLo'ephobla to Autonomy 11‘\-

P

+

forms the larger context of th1s paper. "Hum 1t1on" “is a colned
term"involvfng‘hamility and ambition 4 1 will“also use the-

word and v1rbue of. hopellnterchangeably with’ amb1t}on. Otis

o Walter has rightly. ‘pointed out the need for students of rhetor1c

- to attend to the role of hoﬁe 1n study1ng d1sc0urse, and 1 would

- 1

argue for the need in dascusa1ng the relat1onsh1p between e
- ’ ™

- character development anE compoa1t1on.5‘

~u

T Mlght add that th absence of cparacter is also revealed

13 ‘#o'
b f

L] + . ‘,
' character through rhetorlc 1nvolves more than gettlng wr1ters to

f e L *

wr1ter oﬁ a writer of chadacter 1F one does not laé 1F ofe IS'

N . | “

SRR not” qowardly,arﬁ’one is not_manlgylat1ve or proud. The goal is"

. the'gromotioﬁ‘of &irtue, t the.elimination ofl“chafacher .o
- N - L] . . tra L\,‘
' ﬁflawa"' I make a. dlstlnct;on;u1n other words, between acting

. J .
‘morally, nat, actlng 1mmoralhy,rapd act1ng|1mmara1 Yo Fo-gump on"

a grenade to sav ohe 8 comrades 13 to act morally, not to ijp.

+ . . +
] . 1 Fa
. '

[IFR Y

;n the compoS1ng procegs., This canon'

< .

L in the.comp031ng processﬁ- The obJect1ve, however, af - prompt1ng .

avo1d the<bpp031te of the\wr1ter s canon. Une 13 not a vlrtuoda. .



L] . . . . . . -

fn the grenade 13'not immoral, " and to-fail” to warn your comrades

when one mlght clearly be in a posxtlonlto-do so wquld be to act
flmmorally.. The dlstlnctloﬁ betwee belnq a vlrtuous wrlter, a:
) .
" i
vir bOnUm, and not belng an uhvirtuols w;iter‘is a fuzzy one, but

.. - ¥ & ,
it does”suggest’ that the ideal is to strive to be beyond the {

_point,qbere virtue is Foré tﬁan'necessity, end is more*than the

» * *
absence of flaws. .. . . ST ) °
- . . - .:‘
Invention . S .
! . . N \.J . si
Honesty - . ‘. . . C ) .

.As;the writer faces the blank.padey-br Better sfﬁii.as slas
v . " . 1
looks at the assidnment, sHe by neeessity, if she'fe eventually

.concetned with communlcatlng an approxlmatlon of tayth needs .

' - \ Ay ]

honesty--lntellectual honesty. _ Thls applies to all klnds oft .
wrltlng--from how-to artlcles on bu11d1ng a e}rd house to feagl-‘

o R .. v
blllty studles, letters of appllcatlon, ‘or to the traditional

.

reflectlve essay or persu331on paper. Walter Kaumann writes:*

-

-

"high stendards ef honesty mean that one has a consciencejabout .

1

what one says and what one believes.'They hean'fhat'one takes
some frouble to determine what speaks for and :?alnst a‘view,

what the alternatlves are, what speaks, for and aqalnst each and

. . *

what alternatiJes are preferable on these gl'ounds".6 Honesty .

then is the-virtue that addreseesvthe imperatives qF“inquiry.
s
The journey to-conviction .and an approximatiion of truth as bes{
A - . . . , L . "

as'one tan know it requirés intellectual honesty.

. /

If we are 901ng to promgte 1ntellectual honesty in 'the “l ’
1nvent10n staég, then our students need 3331gnments that promote '
.. . ’ RS -7

this, kuguetus Kolich, in & rgbentuaalleqe English article, - ,




"y . l‘ /: ..\ . .‘_‘6_ ) . ; . . '\.
Lo . i , LY .‘. ' . _ ‘ . o
‘makes a Fine-argument aHout wew the typibal research baper in a

- -

Freshman Compo31t1on course; besides not. promotlng honeaty, ) : :

L
-

actually promotes dlshonesty, and this dlshonesty applies not e

only to the plagiariat, but to, the nod-plagiarist ashhelb. The
. + [
non- plaglarlst avoids the charge “of dishonesty more on technpcal

‘grounds than on etthal grounds. - Jhe non- plaglarlat often does
~ - .

not even coTe close to (nor do we expect him to) original

r

research or an origjnal synthe31s, yet thelr»cut and- paste
%
'papers, 1F they follow the rules For documentatlon (certalnly not ;

the aame as following the imperativés of honest inquiry), are R

ruled acceptLble. o B I_ ..;

ry

‘ S &
the prohlems oF the s0 called “resea
. VA
‘e with what Jack P Rawlins calls the "1n my oplnion“ paper 4

leewlse- we do not promote 1nt!:lectual honesty if we 'avaid oo

h" paper, by . replac1ng it’

Though many of us see the audlence va}ue af u31ng the provl-‘
* 7
ilonal language:oF "1n my -opinion” (Pater‘I wlll.show how this
.can be a,kind of ‘audiencehonesty and audience humility), it is
' ' !

also possible that in. tﬁe'idvention stage such phrasi Jpposes - )
A ‘ -
an eplstomology thatxls exce331vely subjectlve--phraalng at -y
- D . >,
"conFuses a constltutlonal rlght tp express an op1n1on with the r '

eth1cal 1mperat1ves of honest ioquiry. Certalnly it is better to
give our students.topics thit belong to the ‘peald of the-

"arobable¥, which’ 1s, as Arlstotle tells ?s, the’ domaln oF
. - »

-
rhetoric, than give Ehem.unreallstlc;rqﬁeatch topics that turn
- - i ' ~{ ’
inquiry 1nto exercises in documentation. But it 1a~also rlsky
\ -

. fwhen yof move st$dents 1nto the realm o? “mene opinion". ; You ¢

risk your ‘students conFu31ng alncerlty with hohesty, rhetoric
2° o ;




. . .
" L

with mefs opfnion. As James Raymond bas po1nted Qut, the fact

. that rhetioric deals with the ?east amount of certa1ﬁty doe$§ not
.
;"mean that it _is wlthnut rules of 1nqu1r¢ that one must honestly ' i .
follow--a rhetoricLan is requ1red Bo_usa the ey}dence of science
« L if availahls,fgs well as the mstﬁodéand emidehce’of rtetoric.9
. ) ! “What kinds of assignments promote 1ntellectual honesty? I

think that root1n pop1cs ih problemat1c situations that aTe ,

'personally rélateg to our students 1s a good place~-I think the -

) » 2 . - . » . - - )

N } work of Linda Flower, and much that I wbuld gather wnder the S
% Younb, Becker, Ptke school, seems 'yaluable in promoting the

. ) sﬁvelopment of character. and the virtue of haonest inquiry.,

- Furthermore, I think the implicit advice in Professor Edward P.J.

L. ‘>

’ Corbett s piece in .Rhetoric Review on the value of John Locke ¢

to composition teachers is valuable in promoting anesty--our

students are experience starved.10  we Eannot expect them ta.- -

[ e ’
.

"know" in John Ldocke's sense, or in anyene's sense For that

- J

. matter,.1f they are only taught composrtion wgsn they are
'

:> academically and persnnally inexperienced. .The recent shift from

a composition course the freshman yedr, and a second one or thi}d

N : : : .
. - - - ” T
' * ank “in thejunior and senior year is one way .to make the issue of )
) ' - ‘ ‘ - -

hanssty in the invention stage a prominént one-~-otherwise
teachers are woften forced to turn writintg classes into the ':

clothing of ideas already formed in the student's mind. In any’

. . .case,.we need to set up.assignments that gfther Use the students

T .\\\awn lives as sub ject matter,nor set up situations, espscialf} if

1 » -

we are~hav1ng them write a lot in a shnrt amount of t1me, in. N

. " which the inqu ry=staqe is manageable and the data they ate -
» 1 R . . % . i ) ) . . . -

-




-responding to is éDHtPOlle:‘ o - : o
Allan'quom, in a National Reviewrarticle, wrftes that the

. ™ |

.premise of many people regandlng truth is "that the truth 1tself

must be a prejudice or at least treateghas such,»11 Thouqh R!

[

understand the 1:respon51ble %rand of relat1v1sm he ,is react*ng
agatpst, I'think in one sense that 1t°15 important to view

searching for thé truth as a prejudice. The search Tgr the§>-

[
'l

" truth dpes involve a link betueen the knower and the.known--one.‘
~ -t

cannot separate the - knower from the known. Paradoxicallf; this

. » » b &

suggests that to aehleve what we ordlnarlly mean by "obJect1v1ty"

. we need more of self, not less<-more ‘of an intellectually honest ./
. .. ' . !
self: .An honest inquirer is ozgnuhajarme hefself with s .

, vision. This armihg could ‘consist of the methodology of a dis-

L L]

cipline, the mastering.of heuristic 'strategies which by defini-

‘tion promote the idea that’ to know is to master perspective and

peint of view. A conception is semething we Sek with, and all

knouing requjres activén"seeing{ on the part ©f any inquirer. A,
Eieconeeption, 5R”the other hahd, is aa unearned,£unwarranted,.
“and a potentialfy dﬁshonest conceptioh. Havind'knouledgé Ewhieh
is not .the same as hav1ng "the: truth"), gettinglhnowledge;is a
comedlcated business. I mlght add that because inqulry is often

« such’ hardwork I stress to my.students the .need for a ritual that
) L . . ’

prometes dfécipline. Td strive for hoheaty aut to be weak in the

flesh 'is itself dlshoqest.. Too often tRw student who says he

[ -

- T

went td the library and couldn't find anything wasgovertlred, or

suffering from-low blood sugar, or was~“squee21ng" in a few

~ . Fs

minutes from an overloaded schedule aimed' at gettlng the- greatest
- ¢ s N . ) N

’ N - -

. : .
1
) ) ' 9 I
. . Y
. -
- -
.
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. % . -
1 . b

number of hours in a senestepn. '

-

0Of course Mr, Bloom hae a point about treeting t?hfh as

* -

PPEJHdICE.w Our students need to distinguish between, to para-

o .

phrase St, Theresa of A{\lla, the oad to heaven and heaven. The

™

S

road to truth and certainty, Dhat is 1n4olved in the_act af knpﬁ-‘

ing, is not the same as truth and certainty. It  is preci%ely

.
’ ~

this difference between'attempts at knowing the truth and’
having the 'truth that makes our actions based on our knowledge
so fraught with. ethical implications. In any case) to ergue that .

knowing invol\es 3rejudice'is naot to say lhatftiuth doges not

"exist. A close play-at home plate in a baseball game mayemake it

" A

dpfficult to know whether Lhe runner was safe or outa-the camera

P
F)

angle may not show "depth, the ump1re may not have been standlng

(a “prejudice") in -the ideal position, and the'players involved
are “unlikely to call the play with the pnoper "preJudlce"° Tever-

theless, it would be wraong to argue-{hat there is no truth
Sk , “ 2 %221}

. . -

+ here. _A-combination of all points of view or "prejudiEes", or a

* judicious selectiop of the moet appropriate point oE view will

help one 1n honest{b ascertamlng whether they ‘have legitimate
v v

knowledge, but* certa1nly ne quarantee of the' tnyth e
A F1nak note. The qﬂin goal is to promote haonesty - 1n the

invention stage. I'F1nd it useful to reinforce this goal by

}eeping a file of examplpstof writers who were delibérately

. . - - ." . - -
- dishonest-{ﬁrom fudged* research’data, supposedly to get grants

e v g 3 C0
and dwindleing federal dollars,  ta false, news stories submitted
for Epfitzer‘pfizee. These are o&mioos examples. "~ The subtle

ones, the ones that involve loaded questions (one of.my

Y




-10- |

o

favorites was a'question asked of the participants in the Fastnet

%
-

sailboat race’in which -a number of participants were killed in a

Y

r ' f

vicious storm. Some participants favored a more lax ngicy on
the use of more sophisticated navigational aids., FolldWing is
* L] . ]

%

. LV .
, the question prepared by the racjng committee charged with
poliing the participants, but already on record againéf any rule”
Eﬁange: "with hindsigh} wBuld you support a change of RUSC '

policy-to allow the use of hyperbolid.f&xfng.equipment and other

LIS . ¢

sophisticated navigational aids (remember that all sophisticated

F
L]
* Fl

v, equipment is a drain on yacht's 'batteries?)™, gr-reports'on-human

sexuality that are generated by and reproduced in Cosmopolitan

- »

that do not even come tlose to meeting even the "softer". . lﬂ
r ) . . -

standards of scientific 1nvest{bat10n in the social sciences, or
. . . . t

the many studies showing the benefits of smoking that come out of

* L}

* America's "tobacco schools" and Japan (it is the Jqﬁanese -
" L3 ' . ? - -

. government's benefit -to promote smoking's benefits given the

‘ . revenues generated by taxing this habit). i

[ y . 7

Colrage o . BRI . _ Y
’ The virtue of courade is of primary concern whén I discuss
P v 'Audiénqe: but there is a speciql'%ay it applies to Invention. In

“ - * /. . N
o a writér's ‘attempt s§ be solicitous sbout the.matter of which he

writes, he often becomes aware that writing s not an "armchair" _
+ " . . " 4 - .
adventure. In the attempt to honestly answér questions that he y -,

+ « may have generated about a problem, he will often encounter Some CL

difficulties. ‘He may not have his'lifq threatened as reporters

o T coyering the Mfddlé East or Organized Crime have begn threatened,

but he 'negds to know that it happens and that it takes cauragé-to
- ' * /‘ L4 b % ) '

4 >




. . . » * . .
T o P 11 ' -4 )

‘. - e ,.. ) . ;/‘ L . ) 7 “»

-
. . . - .ot

. ) , resiett Jo Further'promote the'virtuE I.give them assiqnments vt !

that requ1re mor e than secondary r@search--3531gnments that y

- B
1 + ‘ *

require 1nterv1ew1ng or dlstr1bub1ng quest1onnalres. A student ,
1nvest1gatrﬁg cheat1ng in her school or class Tuns certain rLSkS,

‘ ¢ - - 4 ’. ok .
as does the stuydent 1nve3t1gat1pg and wr1t1ng about homo- ¥

eexual1ty on.campus. Even interviewing someone may be embaTrj%sl '
. ! ™

4

. . ‘ - - 3
irg and may require a'certainiémount-of coyrage., In any case% 1t.

’
' - L] -

should- be clear that iF one decides to use compo31t1on courges as. .
.:‘ -

a way of promoting the “wr1ter 5 canon" then a531gnments must

encglrasﬁﬁmnme d1fF1cult 1nvestlgat1ve.tasks (th1s assumes the L

”

- need for topics that requ1re 1nvest1gah1on). ' * gﬁ'

The Invention stage *also promotes-énothee kind of . . :
- - A - .

courage;-the courage to risk change. A writer serio@¥-about ex- /",
. . - Ty . » - .

1

R "~ ploring a subject honestly risks being changed by this, hn&thing'?_

that risks a shattering or even an addition to one's "image" of

" L}
P
- . N . . i

the world (Kenneth Bouldirg's term) requires.coufage. Pedaqgogi-,*

ncally, this®suggests that aésiqnmente arrived
L} - —_ - .

* gsecondary reéearch, shotild also be topics that promote ais- - o

’ -

- equ;l1br1um, that’threaten our students' image .of Ehe world. .
[ ]

1 . !

* Even to "lie down" w1th a few concept risks 3 llconceptlon" an -

unwanted one--lt takes courage not to ‘play it safe.
R Love » . . o -
' An 1nvolvement with Invention- involves and promotes the . i

. L *

virtye of aelf—love. If we value our humaﬁgty we ought to love

- ’ *

. ‘e ! o .
.ourselves as we may or ought to’ love QurT ne1ghbors. _As,teachera;; 2

-

- . e -

L) ¥

. we should not-assume that because our students want -to "get




- . ’ ‘ .. -12- ’ . ' ' " )

-
.

"ahead" that this means they love their sélves. To love .

- - . 3
.
- . .

something is to prize it, to cherish it, to appreciate it} there
{?h is ample evidence that our students do not.. Herman Melville
wrote: _"From without, no wonderful éFFec? hg wrought within “

ourselves unléss sbmg_interior responding werider meets it." This

. "

"interior*rqsponding qudcr“ is the self., " The aspparent selfish-

. ness of the "me" generation masks the very real need of young -
. e , ) . ) R . ; \ ) .
. people to feel unique and spec#al. R _ .

uniqueness and,

- Language is the ‘dajdr way wécome'tc know olr

as Helen Kcl}er so eloquently testified in her disccvery.of ) -
Lé”a"aga*\z_”éy we come,io’Eestore'our humanity--our love of - -

3 PR X

" gelf. ‘She.@rcte- "That living ward. [water] awakened ﬁy'soul

gave it 1ight, hope, joy, set it free. 12 We wrlte first, and r
Foremost for ourself. We are, -as Donald Murray wrltes, the first
‘ ., . —— . ' _,l'f . +

reader. Therelis a sélf fhat writes -and ancther self . that reads.-

-

.\
EIL ] - - -~

Bésfdes promoting thinking this dther self'does-more:- Murray

\f . o
. writeg: "the other aglf-also is the supporflve colleagus to the
LY L kit ,w'
) ' wrlter, the* ch%p yho eomﬁlscraEeSssnd qncgzraqes, listens ' N

sympathstlpslly o the wrlfer-s_cdmplalnts and remlnds theq?~ '

-

- it 1~é'|

wrlﬁer o(igash success. he geeper wé”EEtwsnto bhe writlng

cCa \

qFocess the more we may kléééyér how affective concerns gove¥rn
l':%:‘tse cogﬁ1tr¢e Z.W’11 A‘concs;n wltslacve in thmnghclence? . n
}i,f g;ccigﬁ dk‘Fﬁls paper 1; he most obwious appllcatlon of tce ) R
o ‘i.Vinﬁue:Pf’loveo‘ BUt Nr 'ng flrst‘estaalishes communion wlth‘
’51 ?i\ -Qmﬁlsl@es,’and such?rcés’o"communlof gromote, because they e '
s r“’f i oy b e

?‘:,fﬂ*, qu&é@e It,{the v;}tua\pf lcve. n ,;_g_

{x HuM11Ltz \\”9 LT _ ' ' : ,
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e .

-

’ thataLaoguage creates reallty,'and reality creates language, they

: humlllty.

b . ¥ T
.
r v

aJ é: ,_-]3-' ‘ ) *
Ianntlon promotes the v1ntue of hUmlllty- The more. intei-

lebtually honest a wrlter becomes through honest 1nqu1ry the more

1 w

problema§1¢ Nlll the act oF knowlng appear to be. 'If a student

! learns that the knower and the known 6annot be separated, that’

langu ge creates %hought, and that ihought creates language, and

ought ta be humbled. When Adam and .Eve ate.of the Fruit‘oF the/'
. 1

ta

Forbidden tree of knowledge they bit off more than they could

chew--their;sin of pride must be amended with the virtue\oF ] .

- -
| . » , ’

i Ambitiaon and pre ‘ ) . ./

vir bonum is one whp can aét wiﬁhout certainty, without

s

B . -
This humglity, however, should not turn’into paralysis. The

Al P . . »

absolute answers, without. truth p1nned and wrlggllng 11ke a

ciptpred bug Herman Melv1lle wrote that the "truth’ unoompromis-
3 - r L
ingly told must have its Fagged edges“ and so too the truth un-

L]

compromiaingly sought. Ihe real tkst of our.freedom, our free
witf, is to‘bEtatle to.act without guarantees that our actions
are absolutely correct, that our;Jknouledge“‘is the same as

truth. The act of exploring and investigating reguires and

promotes the hoE Ehat the entefprlse is not a sollpc1strc

one--that the "go1ng around" (from amblre--to 'get wvotes and the
root of the word ambition) is-oot without meaning. It is
}mbortant that we not believe as Voltaire wrote, that "peopie ‘use

thought only ®o justify their wrangdoings, and speech only to °

conceal their thoughts'’

" Audience ;
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. ‘ Y 4 ' e ’
¢ Lo . - . ‘ .. | .
~ . ., The word ethos is the traditional term used in referrring.to

r b - »
- . " - r

the speaﬁer 7r writer's cﬁérgcter as it appears to and influences ’

an audiénce. There is littledoubt that the reputation of a .

) ! * 3 ' + ‘ i L3 £ '
-writer or speaker-prior.to thelr*communlcatlng, or revealed

urlng the act of communlcatlng, greatly 1nfluences how an

Fl

audlence 1nterprets and- Flnally synthe31zes a messag&. In a very

real sense a writer' s;words are never separate from the writer.
'.‘v X N ‘ A
More is involved than a message that-passes to the reader--an

. — . _ .
impression about the .writér and her character is also conveyed.

¥ " P o

’Thoreau wrote: "IQ is the man determines what is said, .not.

the  words. 'If a mean.parson uses a wise maxim I bethipk.me how

it can be interpreted so as to commend itself to his meanness; _ '

but if a wise man makeq_a.commonplace remark- I consider what.

»

. . wider construction it will admit.,”" For the ﬁqmans the way to
» EEear to have character was to have character--to be v1r

bonum--a7d you achleved thla:by habitually dolng v1rtuous acts, ‘.

. and it was the "d01ng" of rhetoric that helped promote these

1 [

virtues. Today, “1mpre351on‘management“I1s of concern..

Nevertheléss&_ﬂfhfnq a good imbression is important, and learn- .\?

] 'iqé/how to make one is not a sigﬁ of nﬁ substange. Furthermore,
”thouqh some of the piPple can be foo%éd some of the time, there

~ T

* 1s evidence that no amount of “bureﬂ impression ma‘agement will

- -

disguise a character of meanness--a writer’br.speakpr without the

- [ 4 . ~
canon. . R - )
Honesty . B '

Honesty should not be.confused with sincerity, though ’

T
-

gincerity. ig certainly preferable to insincerity. But tog o?ten_

r .

N A . K M
. - . 1 .
-
. ~ ‘ ? - ’ ° ~
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sincerity is mouthing falsehoods with convictiom, which is to ..

also'say that the‘speéker or writer did not follow the impera-
—— . ’

~ tives of inquiry in the imvention stage. This honesty, @Hrther-
. . . . Y

, \ .
‘\ﬁnre, is not merely frankness. Walter Kaufmann writes: "Oné

v

tells people what one thinks of thgﬁ_and assumes tﬁ%t extréme
" rudeness is proof of moral’sﬁpqriority."1a Confusing honesty.

with sincerity and frankness are popular misconceptions because
- - . o
they place honesty within reach of all of us, !

N -

» 1
Margaret ' B. McDowell, inran essay entitled "Honesty in

-
.

Freshman Rhetoric", mentions that we oftentimes pTomote a

. . . A

'dishonest\relationship between writer and reader when we give
* . D ' . - +

' assignmenté that requite of freshmen .to master "skillful

. . . ' . .
expression,” instead of presenting informed opinions.1? The-

¥

- . . f
relationsbip between writer and imagined, simdlat&d, or real

!
audience is a dishoriest one from the start--in this instance the

-

writer really Yoesn't have.dn informed épinion and really doesn't
3 . . -
"wish to communicate--writing.becomes rationalizing and .skillful

LY
expresgaion only. : |

George Lakoff and Mark Johnson, in their book Metaphors We

Live. By, note how €ven the language that underlies argumentation
. ' . ' _
is itself metaphorical--a war mebaphon.13 To think in terms. of

"setting up a-defense", of."destroying" your'opponents ar@jmént

1 in a Pro/Con/Pro sandwich, ¢r of Flndlnq “ammunltlon" hint§ of a:

less than hoqest approach to establlshlng communlon or caring for

.

your audience Cthe virtueoof love). If we wish to promote

- ’ '

LY character, especaall: honessi in regards to audience, then as .

1
D

teachers weohave to be careful that we not set up pedagoglcal
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~* " gtrategies thq} work against us. This is often difficult, since,

as Lakoff and Johfgon point out, these are metéphors we live !
\ .

by--not ones we necessarily think of critically.
! 1]

¥ -
- . " M

. . Courage f - - \ . o~ ' o

To communicate our convictions arrived at honestly and

in;estigated courageously, by the act of speaking‘or,w}ibi@g, .

. . 1 i
requires courage. Words -are deeds. If words are not viewed as-

-

. - deeds, but only as "mere words™ then one is never accountable for
*\ -

what is said, and,of course what is mis-said, or said ard noi
+ . “ &
. done. .Politicians who'ask uf to judge them by thei% deeds and

not tmﬂgr words imply that words are not deeds, and to some \
N extentezondition bqters to ignore the ethical dimension Qf‘mFre~ ',

nyg, wordsl-these_nbn—acts. Common sense, of course, tells us that

3

« words are indeed, deeds. And like all deeds they are potenfially

—
- a source for promoting courage, “The printed word gnot to be

. { .
confused, with the courage of investigating) can still get you *
'shot or imprisoned,’ and though my students will not face this,

yet, in my classes, I do incorporate into my.assianLnts the
‘ posssibility of public viewing (partiqularly the school

. newspaper). Fhey risk ridicule and embarrasdment from what they
! have writteh and this'promoteg'couraqe. The key pedagogy here js

_-\\ . viewing writing as a ﬂiﬁﬂ’ and'having the deed witnessed (school 3'
. newspapeé, local ne;sﬁapers, taped to school h;llways, copieé tu

¢ C}assmateé; ete. ). L o "o . ': . - S
Lo ) I keep a file 6F noteworthy e*amplés of couraqge., A most

. . ’ . .. 7
. noteworthy example or model is the courage of Thamas More. To be

-~
!

courageous is not to be outrageous, reckless, or foolhardy.

bl

-

17 . .




Courage, iike hopeaty, has a nunbéf eg_fal;e.ﬂaces andlit is ¢

important to shew‘the:etudent tﬁet’geubage ia hard ED;cemé by:':' ' .

‘ }he nost_eeurageeua thing to do may*be §0'3;9 nethrnQQ-iike:Mefe, ..
the cpu;age'may be in ailence, An%eletle Nriiee in hia: -

; Nicomachean Ethics: “Anyone can gét ;ngry--that is eaay-i...r-‘ )

but to do th13 to the right peraen, te the right extent at the

) rqﬁﬁiitlme, W1th the right motive, and 1h the rlght way, that ia --
not for everyone, nor is it easy; wherefe;e geodneas is beth.rare '
‘ —‘\.and laudable and neble“\47 ) . ; - "

\l Love Co S : RS

»
. ! » &
’ L}

Leve is probably the key v1rtue in a concern with’ audgence

|
i
|
i
|

.1

(as henesty was the key virtue in the 1nvent10n or 1nqu1ry atage

L] ' e -

aof the‘preceés). To communicate wlthlthe geal aof asalatlng er‘- o' .

befefiting your audience in aome way Qaa opposed to-the. goal of
N ’ : ! ’ .
getting your own way) ia to act lovingly. This is not a aentimen--
Y ' . y .
.] . . i X .
talized veraion of love, but invelvea .the cultivation of a sodial

F - H -
| v
1

benacience& Love, aa Walter Kaufmannipeinfa out, may,noe be Yoo
requi;egfby rationality, but it is deéirable. We knee how in-- -
debted we Lre.te‘theee who show conceen fd; e;hera, in particular
in the car execdted in communicatingﬁwigh aemeene--aIl th; way T

.

N . . .
to caring [that what ia communicated ig uaeful and somewhat true,

te\eencer with the eaae with which oPe'a reader followa what ia

" A

‘ writhen (1 would even include indebtedneaa to thoae people who

writ§ dirpetiona-with care for putting a child’a toy tegethef:
- { 1 L . , ! . ) ol
For the moat part 1 have abandoned t e-nighl-befere-ChristmaaRhﬁﬁw

&Eene in |[fgont aof the fireplace with|wine glaaa at hand and thRe .

-

child'a y spread out before me, cursing, not enl} the unchring
»

S ‘ak . ) . . . 18 * . . o
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person whd wrote the'directibﬁs, but slso\Santa,and the infant
¢ a ) .

‘
L »* .

‘Jesus' b1rth) o c - : ' A
T Ia the cultlvatlon of love our sELdents should also realee .

- L4 ‘,‘;, ¢ . - . ! .
* how complex being virtuods can be. Love; ymayy for example, . ’

- -

L conflict with honesty. So be 1t. Was the‘“whiskey priest” in

- - »

. Graham*Green' s The-Power ‘and the Glory unV1rtuous For carrylhg

'out his pr1estl; dutles eVen though he had,no Fa1th\h1mself7 ‘

'There 1s no oenylng that he was lylng ;n some-way th the o :2 ¢
bellevers he mlnlétered to, but 1J this 1nstance his coneern L.,

for the1r well be1ng overrode tHe demands ;r honesty. 'There is’’

no guarantee that the ‘virtues oF the canon Nlll -not. coqpete with C

“‘gch other (Epr Raufmann honesty -is the central v1rtue which .

x_should.ln most 1nstances take precedent). Cultivation oF and s

T a 1 L3 i " ) i (v - l- -: : L3
possegsion of.these viftues of the 'canon will not necessarily

v et

make one's life 'easier; nor will it make the decisions that .

adoohpany writing and speakina any easier.‘ The impli¢ations for
4

M I

our taachlng 1s that we demonstrate for our students (and whlch

‘will be demonstrated in their own erthg and speaking) that

Mt

-

writing, for edample, a “Jetter oF recommendaflon for someone,
that is honest may hurt someone‘(if would be 1nterest1ng to apply
_this canon to that whole genfraof letters oF-récommendatlon that

.

.aqcompany applicatigns for teachlng-Jobs).. {

_ . Cy —_ .
. N Inherent” in the virtue-of love as the informing virtue. for a

% “cofdern with audience and with a concern with establishing
“communionﬁ‘is the belief,that manioulation of one's audience is

WrQng,. not only if the manipulatlon is for the wr1ter of

-

o ;
.speaker s‘beneflt but also if it.is for the audience's *own

‘ ’ - . ’ .
. . . .
» - ’
( Lt . .
. . . . . -
’ .
. L * -
.




‘ when .a altuatlon may demaﬂd a 11e, when love takes precedent over

-19- ’ f-
good“?' Manipulation stretegiea based on imagea pf mdn thdkt see

h1m as 1rrat10nal -and unFree Irun the risk of becomlng self
3

fulfllllng As mentloned earller, words are -deeds and they ace

.

capable of all klnda of 1nf1uence. .ThBre are, df course, t1mes"

- ]

honesty--whether ;t'a te protect our loved ontes or a natlon there

- N - ~
’,

are certalnly times when "securlty“ Justlfkes ‘a falsehood ./

13
» L

Nevertheleas, rhetorlc ahou;d never be d;smlaaed ds "mere

* . [
»

rthetoric"; our worda cah and d% come back to haunt us. .: ‘ -

.
M »*

T.5. EllOt s\Thdmaa a Becket sald that "the greateat treason is .

to do the right th1ng fﬁr the wrong reason.” It is often these
a4 [

wrong reassons, these;“Dche et decorum eat/ﬁ?;‘pgtrla moqt“ type i i
o get | -

réasons thap come back to haufft a nation, Whether it is

. ’ ‘. ' \-_'/
{votea or t 6 the right thing to help g nation, the&ahopt-

sightednes:! of trying to manipulate people with-"mere rhetoric®,
g : )

.with sophistry, . with lies runs the risk of destroying trust in

b . . . < [
words and eventually in pur leaﬁera{- The truth yncompromisingly | v
> .

) ) ¥ ' r i a 2
told must indeed have its ragged edge*a,‘_ and a failq,ri)’of our C

nation's leaders to recognize this and instead to Speak a
. + -

rhetoric of absolute certaiffty is finally not an.act of iove, np.

matter how pure the motive., =~ "

Humility ) _ . . /
If humility in the invention stage is relabed to the lack of
certalnty that accomganlea 1nqu1ry in the realm of the probable, -f

hum111ty in the audleﬂfe stage is related to the probablllty tha

a wrlter or apeaRTr w1 1 «not establish praplnquaty or communio

with her audience, th t her audlence will not change, or heed her

® lg . . ) /‘: \ /

¥ ( - 2 O . N /’ ‘; -
. iy . LS =
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caring words. The reader\or listengr may see her as ‘dishoaest,
-y ¥ \ N - N *

cowardly, manlpulatgﬁe, or proud (when she is not, o:wwhen she

(; j 13, byt. doesn‘t -know 1t) The audlence may. be dlshbnpst'en¢
— '

I
- -

WY

7 fate. The Tower of Babel is a_mlqhty.one, aqd_to*establish. .
comminiononce ?kare af the larges "unf(erse of discqurse“'isriI

+ - .

‘sword, and there 13 a point to Stalin's query abouf’ how many \\

divisions ¥the Pope had. - - .
It may be intelIectually dishonest te propote, as I

mentioned garlier, or to assign the "in-my-opinion” .paper, but

-

* of "my opinion" is a. fair enough etatement (by an 1nformeéxand

. S -
-

honest 1dﬁu1rer) and a fair enough recognition of the personal

" nahﬂ%e of knowledge that separates (as much as bieds) hdmane frqm

// one another. Hum111ty can lead to toler nce,, and a wllllngness

L)
¢ ¥ ' s ) ¢ v

to listen to other voices snd other opinions. I-aften t&ll m?j

.

etudeqts that another facet of .humil’ity is not so much the

T - . -
humbling affect of, pink slips and rejections; but the hymbling
. ' D

¥

w6
I write this essay I worf? about a reactlonary reader.agreelng

with this essay foc the wrong reasons) or of someone accepting a

- L} »

‘piece thet isn't all that goed, or ge%ting somethihg accepted

that inl be'misunderstood by readers, ‘or that will be .

understood, acted hpon,_and which tgter'wil% be Found_to halve

\

been wrong edvice (1 Eell, or hetter still have them find out on

. . - " v
‘

. : * ~ 5 - . h
wouldn t kmow the real thing anyway. Her t1m1nq may be wronq,'

. she ma'y be a pBOphet zhiher own land and be sufferlng thelr usual

'difficult-and humbling.  The pen is not always mightier than: the

assuming its limitations are hnderstbod the provisional nature.

affect of someone éccepting their piece for the wrong'reaaon (as
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o, y }’ oS . :
. thelr -own, tha‘t thlS doesn' t have ‘to be the /‘Da\rl‘d Stockman type .

. y v - .

*

%ducation ebther, tt ca? be é Fea31b111tx study that coets a ) ' «-:
company?’mll:.ons) AR MYQN: ﬂ‘ S R .
: Amqltion or Hope g':“' o bf_:::‘ f??_‘ i‘l - SO R
: ‘_ ,In splte of the difﬁlcd'*l‘t‘,y in #ta’bllshlng communlgn,‘ -
wrjters’ Stirl ‘assaylt the Tower-of Babel. Though many th‘1'nk that
‘\: : nmalkrls cheap",gand though silence ts easy$1n most cases, and

though many TV an.d film herogs aré “thee strong ancL silent type,

. ' Ak

R many people Stlll: strive to'communlcate,» And not JLI?:t to‘

+ . - " i A ¥ ) - : f./ . ) - .
"express themselves™ (tﬁia, fay re‘&uiye_selﬂ-love_, however)y but

b

to commun;.cate.- F\Ts often re?quire'ak't*l:ie writer orf Speaker to . .

L

. give up that which revents comnlun;:én--pclge, Fear, hate ‘or . A
- ; 'an,ger; This 1nvol‘ves @ore tqhan 531 atrategies faor "brldge ‘
buildi‘nq" ) Ellmlnat..lon ,of jarnj’oll,'f‘or example, involves more ‘ ,
than replac1ng 1t with ‘ﬁlearer lanquage‘é .‘Jarnon is ‘dften the " .
‘ C ! langt:a,ge ZF ego--a/lde?ul &a;lgtzagé that sepanates outs“d.clers o o “

from 1nsic|ers, The lr:henus;t who f"1nall,y tell Lb-e—plumber "clon't
&

use hydrochlorlc ac1d to clean ouy-ﬂ_ewer plpes, it eats hell out

» -

of the pipes" is- dolng morq than wrltlng clear{r than "ther =~ -

thcaCy of hydrochloric acliy ﬁ‘mdlsputable, but the corros:.ve T N

* - ’# —
rgsidue is 1ncompat1ble with {nesta‘llm; permanence."13_ The later

. Q )
writer is flawed by pri e,’_‘e_.ﬂcar;ng mq@e For appearancg, a. ) .

- » ~

).
d13tanc1ng between chemis -and pl;,uni'sefa owhlle the former communl-

ﬁ ] —

‘cates, .a_ttempts to es_tabl sh r:om‘qn‘i.'nion, ancl fusts that., it can . oL
) 4, “a‘.ud.. * .. - T T >
happen. - ' S e o . C .
. i, . A . . "o
To attempt to,cpnimunicate,' gspecially to \a hostile audience,
- . . ’J 3 -

. . . . AT,
" promotes,.becayse it requires it, the vii't#e of hope and
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ambition. The etymology ,of the word ambitiof 1s the latin'word )
*ambireﬁ‘which meant to'go abouf gatherImgy votes- for public f//{ .
.o o . . . ; N w“ . ' \(
4r'=""--4:a-r'f‘i_ce. It does little good to play Achi‘ﬂea,'p}ide‘swollen; e L

* v

] avoiding-compromiSe-and‘empathf lest'one'becomes like "éne of
.‘ -f . . " o - ..-* ) ' ] ) . . - ‘ . J s '.’
theémY.- To chtange things one must be willing to.engage others in
* . ’ ) 1 ) . ., * !
+ gome sort of dialogue with the hope that cnmmupibn can occur and

with efough ambition to cafny itiout. I might.-add that 1 an not

¥ -

essuming that compromlse or, the mlddle ground is, the model. for

* L4 -

establlshlng communlon--such posturlng is ofteqrthe positfon of’

‘the intelleétually*dishoneat or those who are unprepared for ths
A . . A . ' o
competing pull of verious virtues. One-must, in othegjwofdg,;

temper 6ne\§\ﬁope with humility. ..

e - . ~ . DlS_pOSlthD : . ’,

_ ﬁy Final concern is with the appfication oF the canon to the

DlSpOSltLon stagev the ac¢ual wrltlnq or speaking and afl the

©)
revising and edlthg that 13 attendant to this stage. Inventlon .

& e W4 ¥ -
an¢ énehtlon of aneSs’ audlence occyra not only pri@r to writing,
[ 4 . /
- but in® the Qt of wl‘ltll‘lg. 1 w€uld remind agaln that my orgapiz-
v ’n, 'S -

1nq this paper.1nto three parts--invention .padience, and
dlspoaatlon--does not assume that the process of nrltlng occurs’
in stagea or that wr}tlng,as a heuriitic comes after sone '
‘non Lritlng 1nvent19n or heurlstlc strategy. Fu;thepmoFe, I ﬂyf

'f * A

‘inclined to v1ew-the_act of ertlng as_the mostr critical stage-—in
. 5 'S

the making'of meaning. He push the pen and the pen pushes us, ‘

+

Aa we writﬁ, we aee, 11tera11y, what wé mean, and it is in thls

NI technoldgy of writlng thet we establlsh meaning. Nevertheleaa,
. e

S l the examplea J have used inh the first two,parts of this paper
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think of Robert Frost's

. P ",
. . ‘23‘. 4 " M J

writer'is

T

anon., : + ' N

. ’ . ¥ " N . et ! - - :
Since lanQ@page is .a wby of seeing, it is)also a way of not

seeihgi To write is to give Significance to something. fThe

honest writer,knows what language does to Teslity--language is a

3xf’f sLeing reality and a way of not seeing. I am making a -

f s

distincflon'between the honesty of an inventiow that is reqLired*
as a writer-inquires and questions snd investigstes prior to
writing (or after_writinq),

*

itself.,

and the honesty requ1red\of writing

As 1 write,
% o
reality I.am creating.

for example, I .need to worry about the

A writer can literalLy geb caught up in L-

-
L

her words (parsdbxzcally, this is what makes writing exciting--1

.

"no surprise for the pget, No surprise

.

~oF the reader“)J' Writing is full of .surprises and it jis this

]
Ll M Ll

- gspect that requires a writer to be on her toes,. her horiest toes

{even this strained image is one that-comes.From the preceding

word “"toes”, but I decided,to keep it).

,times referred, to the artificiality of this article's informing

+

" The fact- that [ hsJe at +

structure is an attempt at honesty--a recognition that being
enamored of one's words or structures ‘can surp}ise, delight,"

ente}tain, but allo f;;d astray--particularly the writer.,

- - . b f . -

Besides the epistomological issue of, the relationship

* & "

between writing as a way of knowing, as 2 wsy of making meaning,
1

: j I would also include under disposition and honesty those ﬁ?da—'

- - "

‘gogical strategies thatuempLoy‘jormalized techniques, for

L] - .

. | '.;34. ~ r
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supportive for ctber legitimate goals of a wrltiQE-tEacher,

:
* . ’ - 'v - ¥ y/

& . L
' s +

N

-

example, the 500 wo:d theme often coqpled wlth staock rhetorlcal

podes of developmant, that may serve useful,purposes& but may

nct, if character growth is a p?&mﬁry chectlve, serve the

dewelopment cf the vir bnnum. Bavgd Harrington, in an-essay

. s

entitled "Teachlng-Ethlcal ﬂrltihg", ﬁrftes: ‘“It‘dcesn't,take:} ‘ -
: , : i :

Y

- +

‘mucﬁ illustrative ﬁaterial:to'g}ve the "appearance of support for .

’

a .generalization. ' The academic opportunist soon laarns this éHd st
that presents a very troublgsome ethical'problem2"19 It is

quite possible that setting up templatea for cohposition, though~

encourages a Lackadalslcal att1tude tpwards thg impllications

—

regardrqg form .and ‘meaning~-~-implications that result in a view

[

EY

that form'and meaning are separable, that words: and structures
{ . :

are mere clothing for our iﬁeas, and. thus the pramotinbfof a

A .

C‘ % ' . X !
31tuat10n that dces not encourage the virtue of hcnesty..%;- *ﬁ?
*S.M. Halloran suppcfts the view L1 am giv1ng here about the

) : . 7. . . it
relationship between yriting and‘meaning ared its relationship to g

character, ' “Character is always corrigible because it resides in
' ~ . .
habits that are fcr@,g by the very actions - -in whlch they arifj

é&pressed I choose my character, but ngt my persanallty n20°,

'Tha honest writer recognizee how writirg is.to .choose ong's . A

/o

character by maﬁing his character as they write. We. become what

4.

we want to bkcome and if for. the writing teacher .the goal is the

vi; bcnum.then the teacher needs to cantrol,fpr this outcomat'

Thére certainly are things to be avoided if one¥is control-

. . , & ) .
ling for this' outcome, but there araxalso'strategies-tﬁat help

1 . / 1
promote this kind of dispositicnal ﬁaking of character. 1If ™ /

» L]
. . . ‘
. - .. .
25 . ) *
.-
- N ’

) [
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a

X Qibson)‘ahgut writing as %the créatinb of self, a way of peghm&ng, -

. : b AQ -
‘which this pedagqu may promate dlshonesty. - ) .
A h ¢

,ﬁrimary involvement of the virtde .of ceurage with atteppts at de-
P ) i

- | - v . - '1

C //w . ﬂ)".és'-_e * < \.\ p

writing is a way of creatlng self or character then we want to .
- - ‘f

av01d those strateqles that cteate a less than ethical characte .. B
p }&; . X
and’ l',g'promote those strategles that are helpFul It 1s~not/tb3 ..

purpose of this essay to go into the'lnfo:mlng thlnklng that I I

1nfluehces my th}nklng (Rlchard Lanham, Waype Booth, Walker ’ s

L. - . - . -~ ' . Py
but'it d033'suit my prposés.to suggest that much g¢ the.pedagogy

regarding 1m1t3t1ng and 1mpersonat1nq is not only supportave df—- .
L

" the goals of creathg an ethlcal character, but hark -back to the’ «ai -

L} ‘\_ * Q‘ e
" Classical tradltlon that 1nforms this essay. It was prgclsaly
- -
the methods of copylnq, lmltatlnq, and 1mpersonab1ng that the J T O

mans used in educating eir younq. An authentlc self or the .

preferred, honest self, was created, if you will, by trying “bhl;
- . L M -t

aﬂgt of selves. Even'bére, however, it is critidal that the

- . .

‘teacher be prepared to meet the concerns of those students who o -

-

find 1m1tat10n djshonest, as well as belng seﬂﬁltlve to ways in -

fourage . . - : . .
) 4 “ ‘ o7 » - .
Under jinvention I wrote of the need to confront the ethical .
7 . ’ N . N

impl%cabiond of exploring and entetrtaining concggtions of the ' R

'world,that Ehreatened the stability of ourrstudents' images o&f .

the world. Under my concern with audience I addressed the .' ,

-
»

€ .

tablishing communion with gtherg. .In this‘ftifiironcern with‘cggrage in.

- )’ N . - »~

the "dispositional" sense, I will addr®ss the issue*af styie and
.7 ” [ .

L4
: . » T
impression manggement--words not only create the writer's/'self, .

’ -

they.also estéblish a-self, an-ethos,‘that always, tg‘some
~
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extent, attempts to iﬁprgss. But how far should a wtiter go in
' - ,‘ h " . ""-' ) ‘ - ) . ‘ .
meeting\the expectations of others? We are an intolerant society

in many ways. -As much' as many of us say amd act as if we are
. ey _
offended_by commercials that promote "dregsing for 'success",

there 'is amplé evidence that. one can dress for success, Even in
- our own profession there‘iS\a apbiguity about style. and impres-
sion mapagement,. Rosemary HaKe and Joéeph Ml Williams' article

in CoIleqe“Englléh entitled "Stylé and its*ﬁonsequences: Do

as I Do, Not as. I Say", shows the results of a study af English -
teachers and thelr teaching of style and ‘the pedagoglcal s L0 N
1mplications. The study showed that English teachers valued *

highly “nomlnatlve" language (when accompanied by evidence of

reasoned thlnklng) over supposedly good style (also accoﬁbanmed \, v
Q

by evidence of reasoned thinking), that is, ‘a style not overly

nominativg_:f‘1 This'study ‘stronhgly suggests’Fo} the context of

Y

‘this paper, that even English teachers .are impressed.by_

supposedly idtended impression managing styles that are not .
, - . .
exemplary. ' Ha# plain should the "plain truth" be? How plain

should a style be? How adoptive to the expectations of an

audiénce;ghoufd a writer or speaker be? This isia tough

+ ¥

decision. This d13p031t10nal concern with courage is no.more
- . L

'evldent than An lssues surroundlng dlalect. What impression does < .

one make 1F he speaks in an authent;c voice thgt'ma} be viewed as -

the expressiah of a substandard dialect (Richard QOhmann and ]
. v - ' ‘ : T _ O o~

others have written persuasively on_class and'language as a .

¥

ma?ker and maker of class)? As teachers we need to worry about

.+ the 1mp11cationa of .a pedagogy that may Foster a standard of
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language "that woyld freéeze students' language into someone
] " - * . B * .
else's rules impased frem without."22 Sych a pedagogy may run

[4 . .
counter to the good advice that our students have the courage to

- r

be themselves., . . . S o
. C : . )
But what is the self? I%& not the self y the need-to - l

create and present a selT to an audience?” Would it not also take
. . )
courage to present a self that to some extent may even run ‘

counter tq the image a hriteﬁ has of herself? It would be

.

unethical I.would érgue for a person‘aof substaq@e;“who has:
- -~ L

fol}Owed the imperatives of inquify and therefore has something

of value to giy, to not succeed'ﬁecausg of a failure to impress,

because of a failuré, for at least this occasion, tq become a -

version of gelf that impresses-~-egpecially if this versiaon. .

requires little more than attending to "saomeane elses rules"., * |
But of course it seems.equélly unethical to pound away at our

d . .' -
students about'correctness if we are doing little more than »

N [

] . .
promoting class, not clarity or logic as mgny claim. It will

take courage, or th;é aspect of courage ougHt to be made J

maﬁifbstt to deéide;to 2impfess" or-not. - ~ A '

Love _ ’ <. e .,1, _ .
~0ne can loég trutH, one can love one's audience, and, in

order to_mainta}n syéﬁeﬁry;'one can love waords, the-right’words.

Much of what I saidvq;def invention.and lavé applies He;e:‘ It is .

through spedking ana writing that we create self, and this desire

. N d Y

» M .
" to Ysay®" requires  self love., To spedk and ‘write is to first and,

foremost promgtegthe notion that one is importent, that one has

something to say that ,is worth saying and worth listening tao., I
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. ) y e
" would add only to this that to love words is,

self, since it is lanquage and the abi}iiy to name, to signify,

in a way,, to love

"- and thus create significdnce, that oné aqhieves‘his humanity.

7
And t\f}nve words is to love others, since without words union, "

SN

communion, 13 1mp0331b1e, and the other person would surely be

- +

. “hell. . ) ' ;
LR ) : ’ .
Humility . -~
. _’ *As 1 'mentioned earlier’in the text, words are no longer
. . - >

viewed within the ontological and epistomological framework of

M .

the Ancient&.‘ Furthermoieh few of us believe .or ought to beld®eve

* ¥

(for nonbelievers I refer them to Susanné Lijgor and others) that
language mlrrdrs reality. Instead, one con;ronts the Frlghtening

v

eplstomology oF the 20th Century--that words construct'and
J ,

;obstrupt reallty. -In Stuart Chase's The Tyranny 2£~Nords

.

he compares the limited dlanguage [sign] of his cat, Hobie Bsker,
with the language of,humans [symbols] "...moSt chilqrén do not -

« »
+ long maintain Hobie Baker's realistic appraisal of the enyiron-
_ ' v . -
meat. Verbal identification and confused abstractions begin ‘at a .

' tendér age....Language is no mﬁre than_crudel; acqpired before
children begin t6 Suffer from it,QPnd to misgpqresent{the worﬁd
by reason of it:“%3'-All can be viewed as a fiction. And if
. words become who and what we are, and if not everyone "speaks" .-

the same language metaphorically and llte?ally, then allenatlon b

and loneliness seem.all too possible gnﬁ real. 1 don't think aa .

>

teachergs we can or should prevent eur stgdents from sensing the
i. '

régded edges -of struth here.

HOEE - . . " - LA | ’ . \‘ !
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Py I am going to conclude this essay within the framework of
this essay's strgcture., I'believeg as 1 mentibneg in my

'
-

introduction, that 6tis Walter is right in calling our attention
to studying the role:qf hope in studying discoucrse, ahd conclud-
r - N b + ] -
ing with hope is one way of calling at®ention to this: "One'can

_with Whorf and others, emphasize the extent to .which the language
by its very structure of categories"limits the thinker, or one
' can recall [Franc] Boas's [the anthropologlst] pointlng out that

_rany language is capable of generating the terms to cover new
- t X
ideas, when that need occurs."za -\

However humbled by attempts ath establishing communion, we
. >

nevertheless continue to speak and write; andlwe ask our students
to. Nor could we stop them. Perhaps they will never encounter .
-drﬂseqse the loneliness*oF’language (&¢hough thi humbling aspect |

—~ Should be taught and learneg) and thus may not p searching for

. - hope. It'may be dlfflcult to get our students to strive for

[l b

something they may not yet need or to get those ‘who need hbpe to

strive for it. 1In any case, it is possible not to get "caught

up”" in our words or those’of others. It is possible wfth
language to fMaintain a critical distancer--to distinguish between

. T
the "knowing” that goes with language and the "truth" to which

-all knowing aims.- ‘

We can, if we listen dand read.with care, understand others,

and, if we. spéak and-write with care, gét others to understand .
"> - - - . - &
us. It is hope, to whatﬁgver degree some of us have to call

. . .‘.\

forth this virtue and thus promote it, that envelopes these

. gftembts at careful communion. It is hotlwithout'significance

. »

-

that the most obvioqucharacteristic_gﬁ despalr isg, silence.

q*

Ll

(%]
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